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Courses

• KPE 120 (hybrid): Foundations of Sport, Exercise, 
and Health Psychology

• KPE 330 (community-engaged learning): 
Advanced Exercise Psychology

• KIN 5538 (graduate course): Special Topics in 
Exercise Oncology



Research Mission: To study physical activity as it relates to cancer 
control and survivorship
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Learning Outcomes

u To understand and apply the Cognitive Levels of 
Learning to assignment design

u To motivate students using the Self-Determination 
Theory
u Sample Assignment from Kinesiology and Physical 

Education

u To understand and apply the principles of transparent 
assignment assessment



Assignment Design:
Questions to Think About

u 1. What are the main units in my course?

u 2. What are my main learning objectives for each unit and for the 
course?

u 3. What thinking skills am I trying to develop within each unit and 
throughout the course?

u 4. What are the most difficult aspects of my course for students?

u 5. If I could change my students' study habits, what would I most 
like to change?

u 6. What difference do I want my course to make in my students' 
lives?



“The very purpose of classroom assessment is to measure 
students’ progress toward achieving course outcomes. 

Designing assessments that are aligned to course outcomes 
and explicitly sharing assessment details with students help to 

create a more effective learning experience.” 

Angelo, 2012; Biggs & Tang, 2007; Wiggins & McTighe, 2005



Creating a Course Assessment Plan

u Look at the "big picture” to ensure that your learning 
outcomes are given the appropriate “weight” across 
the entire course

u Includes a list of all course assessments, the points 
assigned to each assessment, and the total weight 
assigned to each learning outcome/cognitive level



https://tips.uark.edu/using-blooms-taxonomy/





Level 1: Remember

u Level Definition and Attributes: Students are able to exhibit memory of 
previously learned materials by recalling facts, terms, basic concepts, and 
answers.

u Active Verbs: choose, define, find, how, label, list, match, name, omit, 
recall, relate, select, show, spell, tell, identify, describe, copy, locate, 
recognize, memorize, quote, reproduce, tabulate, discover, duplicate, 
listen, enumerate

u Example of Learning Outcomes: Physics: By the end of this course, students 
will be able to recite Newton’s three laws of motion.

Adapted from: L.W. Anderson and D.R. Krathwohl (2001), A taxonomy of learning , teaching, and assessing (Boston: 
Allyn and Bacon); Center for Teaching and Innovation, University of Toronto).



Level 2: Understand 

u Level Definition and Attributes: Students are able to demonstrate 
understanding of facts and ideas by interpreting, exemplifying, classifying, 
summarizing, inferring, comparing and explaining main ideas.

u Active Verbs: classify, compare, contrast, extend, demonstrate, explain, 
illustrate, infer, interpret, outline, relate, rephrase, show, summarize, select, 
translate, describe, paraphrase, ask, differentiate, discuss, express, 
distinguish, restate, group

u Example of Learning Outcomes: History: By the end of this course, students 
will be able to explain the causes of the French Revolution.

Adapted from: L.W. Anderson and D.R. Krathwohl (2001), A taxonomy of learning , teaching, and assessing (Boston: 
Allyn and Bacon); Center for Teaching and Innovation, University of Toronto).



Level 3: Apply

u Level Definition and Attributes: Students are able to solve problems in new 
situations by applying acquired knowledge, facts, techniques and rules in 
a different way.

u Active Verbs: calculate, predict, apply, solve, illustrate, use, demonstrate, 
determine, model, build, construct, develop, experiment with, identify, 
make use of, organize, plan, select, solve, utilize

u Example of Learning Outcomes: Engineering: By the end of this course, 
students will be able to calculate the kinetic energy of a projectile.

Adapted from: L.W. Anderson and D.R. Krathwohl (2001), A taxonomy of learning , teaching, and assessing (Boston: 
Allyn and Bacon); Center for Teaching and Innovation, University of Toronto).



Level 4: Analyze

u Level Definition and Attributes: Students are able to examine and break 
information into parts by identifying motives, causes and relationships. They 
can make inferences and find evidence to support generalization.

u Active Verbs: classify, outline, break down, categorize, analyze, diagram, 
illustrate, assume, compare, conclusion, contrast, discover, dissect, 
distinguish, divide, examine, function, inference, inspect, list, motive, 
relationships, simplify, survey, take part in, test for

u Example of Learning Outcomes: English: By the end of this course, students 
will be able to determine William Shakespeare’s point of view in terms of 
his political perspective.

Adapted from: L.W. Anderson and D.R. Krathwohl (2001), A taxonomy of learning , teaching, and assessing (Boston: 
Allyn and Bacon); Center for Teaching and Innovation, University of Toronto).



Level 5: Evaluate

u Level Definition and Attributes: Students are able to present and defend 
opinions by making judgments about information, validity of ideas, or quality of 
work based on a set of criteria. They can justify a decision or course of action.

u Active Verbs: design, formulate, build, invent, create, compose, generate, 
derive, modify, develop, agree, appraise, assess, award, choose, compare, 
conclude, criteria, criticize, decide, deduct, defend, determine, disprove, 
estimate, evaluate, explain, influence, judge, interpret, justify, mark, measure, 
perceive, prioritize, rate, recommend, rule on, select, support, value

u Example of Learning Outcomes: Kinesiology: By the end of the course, students 
will be able to apply behaviour change theories to different populations to 
increase physical activity and to evaluate the the success of these programs 
once implemented in the community.

Adapted from: L.W. Anderson and D.R. Krathwohl (2001), A taxonomy of learning , teaching, and assessing (Boston: 
Allyn and Bacon); Center for Teaching and Innovation, University of Toronto).



Level 6: Create

Level Definition and Attributes: Students are able to compile, generate or view 
information, ideas or products together in a different way by combining elements 
in a new pattern or by proposing alternative solutions.
u Active Verbs: adapt, build, change, choose, combine, compile, compose, 

construct, create, delete, design, develop, discuss, elaborate, estimate, 
formulate, happen, imagine, improve, invent, make up, maximize, modify, 
originate, plan, predict, propose, solve, suppose, test, hypothesize, substitute, 
compile, develop, rearrange, anticipate, assemble, collaborate, collect, 
devise, imagine, intervene

u Example of Learning Outcomes: Chemistry: By the end of this course, students 
will be able to design and execute synthetic and analytical experimental 
procedures found in the scientific literature in physical and inorganic chemistry.

Adapted from: L.W. Anderson and D.R. Krathwohl (2001), A taxonomy of learning , teaching, and assessing (Boston: 
Allyn and Bacon); Center for Teaching and Innovation, University of Toronto).





1. Are all of the course learning outcomes “weighted” in alignment to the 
importance of each outcome?

2. Do the course assessments address the variety of cognitive levels 
appropriate to the course and represented in the course outcomes?

3. Do I offer students a variety of opportunities to demonstrate their learning?





“It is best to include a wide variety of activities and 
assignments aligned to your learning outcomes, especially 
those at the cognitive level “analysis,” because this will 
prepare students to apply their knowledge in non-
academic contexts as well” (T. Angelo, personal interview, 
December 2015)



Motivating Students with Meaningful 
and Authentic Assignments

u Inspire students about your topic
u Share your interest and background in the discipline and encourage students to do 

the same

u Share how course learning is relevant to students’ interests and goals

u Capture and sustain student attention
u Provide varied resources

u Provide a rationale for assignment and assessment modalities

u Support student success by making progress visible
u Teach students to set productive goals, monitor their progress, and adjust when 

necessary



Self-Determination Theory (SDT) 
(Deci & Ryan, 2000)

People seek challenges to satisfy 3 basic psychological needs:



Supporting Autonomy
“I can make choices that matter” 

u Give students choices wherever possible 
u Assignment topics
u Choosing partners for group project

u Peer evaluations in group projects

u All students will feel more self-determined and therefore more 
motivated if they have some choices

u One of the strategies for creating and assessing assignments 
inclusively



Cultivate Competence
“I feel like I can effectively succeed”

u Selecting activities that are challenging but achievable with reasonable effort 
and assistance 

u Consider breaking large assignments into smaller chunks
u small group or independent activities
u Use early, ungraded assignments and preassessments to identify student’s prior 

knowledge

u Transparent assessments

u Respond and give feedback as immediately as possible



Encourage Relatedness
“I feel connected to other students”

u Need to relate to others

u Arrange activities in which students work together in ways that are 
mutually supportive, that recognize students’ diversity, and minimize 
competition among individuals

u Group work does not automatically lead to relatedness
u Provide opportunities to build relatedness

u Group contracts



“By definition, more motivated students want to learn 
more, so they achieve more. But it is also true that better 

teaching generates more rewarding learning experiences, 
which begets more motivation to learn” 

(Nilson, 2010, p. 55)



Discussion

What are you currently doing in your assignments that 
support autonomy, competence, and relatedness?



Sample Assignment from 
Kinesiology and Physical Education



Community-Engaged Learning 
(KPE 330)

Call to Action!
Develop and present a remotely-delivered exercise 

intervention/program for the community partner chosen



Project Details – Target Population

• Newcomers to Canada
• Racial Ethnic Groups include 

Black African (22%), Latin 
American (21%) & South 
Asian (20%)  
• Top Languages spoken 

include: English, Portuguese, 
Spanish, Arabic, Tigrinya, and 
Bengali



About Us
We have 3 locations across the city

College Danforth Jane



Target Population

• Population: Newcomers to Canada 
• Chronic Disease: 1 of 7 priority 

listed 
• Outcome Measures: Increased PA 

+ One outcome related to the 
chronic disease chosen 
• Final Product: One Page Handout 

(organization) + Promotional 
Brochure (community members)



Deliverable method: 

• Sample video of intervention 
• Pamphlet for community members (act as a 

promotional material, hypothetical client experience 
quotes and realistic photos*) 
• Think representation and accessibility*



Reflection Assignment 
• Reflect on the following using concepts from the course and the scientific literature to support your ideas:
• What are the benefits of physical activity for the target population (2 marks). Use evidence from the 

course/literature to support your answer.

• Suggest some evidence-based recommendations (from course concepts/principles) that might enhance 
physical activity in the target population (4 marks)

• What is the value of including community partners in the process of developing of physical activity 
programming? Were there noticeable gaps in the literature regarding the programming needs for the target 
population and the priorities stated by the community partner (5 marks)? Use evidence from the 
course/literature to support your answer.

• What challenges do you face when delivering physical activity programming during the COVID-19 pandemic 
to this population. What would you do to overcome them? (3 marks)

• What don’t you yet understand about promoting physical activity in your target population? What do you 
need to find out more about? (2 marks)





Transparent Assessment 

u How assignment will help students meet course outcomes and/or building skills 
in discipline

u How knowledge and skills  are learned may be helpful for course and future 
career/personal goals

u Specific steps the assignment requires and how
u How will assignment be evaluated

u Where to submit assignment and what format
u Consider implementing a class-reaction survey

Provide opportunities for students to ask questions or gain clarification
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Open Forum

Share some meaningful assignments that you 
have done in the past or what you plan on doing 

for your future assignments?



Summary

u Include a variety of assignments and align them with the cognitive 
levels of learning

u When possible, support autonomy, competence, and relatedness 
to enhance intrinsic motivation among students

u Use transparent assignment assessments to increase the quality of 
student work

u Consider enrolling in the ACUE course as it provides ample 
opportunities to reflect on your own teaching and join a 
community of passionate educators



Resources to Share

u Types of Assessments by Cognitive Levels
u Course Assessment Plan
u Transparent Assignment Template



Contact Information:

Linda Trinh, PhD
Assistant Professor
Faculty of Kinesiology and Physical Education 
linda.trinh@utoronto.ca



Learn	More	About	ACUE	and	if	it’s	the	right	PD	for	you!

COURSE IN EFFECTIVE TEACHING PRACTICES (ETP)

• 9-month online course 

• 25 self-paced online modules (each module takes up to 3 hours to complete and 
involves both application and reflection)

• Learn a range of practices that can be applied in teaching both in-person 
and online courses

• Cohort based - meet at key points in the year with facilitators and colleagues to 
discuss their experiences implementing strategies and approaches learned through 
the modules in their own classrooms.

Interested? email ctsi.teaching@utoronto.ca with your questions.

mailto:ctsi.teaching@utoronto.ca

